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INTEGRATED INVESTMENT IN
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When Wellbeing and Academic Investment Belong in the Same Portfolio — A Case Study: Institutional
Synthesis of Student Wellbeing and English Proficiency in Irbid.

A Cross-Programme Companion Analysis to the MOE Pilot Programme Evaluation Reports
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At a Glance: The Investment Case

The pilot demonstrated that a single, well-implemented school-based intervention can generate

meaningful gains across multiple outcomes simultaneously. In the six participating schools in Irbid,

students experienced improvements in both psychosocial Wellbeing and English proficiency. These

outcomes were assessed independently through separate evaluations, providing complementary

evidence of the programme's broader impact.

Key findings include:

Dual impact from a single investment. The same six Irbid schools recorded the strongest
performance across both the Wellbeing and English proficiency assessments, despite the two

evaluations being conducted independently.

Improved student well-being. Students participating in the programme reported increased
life satisfaction, while Control students outside the programme experienced a decline over the

same period.

Accelerated learning outcomes. English reading proficiency improved at approximately
twice the rate observed among students in the comparison group, with gains reflected in both

assessment scores and CEFR-aligned proficiency levels.

Reduced psychosocial risk. The proportion of students identified as requiring urgent
psychosocial support declined across all five wellbeing risk measures monitored during the

evaluation.

Implementation quality mattered. Strong school leadership, consistent programme
delivery, and high implementation fidelity emerged as common factors underpinning
improvements in both well-being and learning outcomes, suggesting that effective

implementation amplified the programme's overall impact.

Together, these findings indicate that investments in high-quality school implementation can produce

reinforcing benefits for both student wellbeing and academic achievement. Rather than treating

psychosocial support and learning as separate objectives, the evidence from Irbid suggests that

integrated programming can generate greater value than parallel, disconnected interventions, providing

a compelling case for future investment in holistic education models.

Life Satisfaction (program group) Reading Score (program group) High-Risk Students (program group)

1 Rose while comparison group fell 1 Nearly 3x the comparison group's gain | Fell on every one of 5 measures

BookWise | Business Centre, Sharjah Publishing Free Zone, Sharjah, UAE



bookwlse

Life Satisfaction English Reading Score Avg. High-Risk Student
Change Change Share Change (5 themes, pp)
5.0 +4.4 3 5
+2.41
55 +0.1
. > 0
0.0 -2
—-2.5 -4
-2.8
—>.0 Comparison Program Comparlson Program —6 Comparison Program

Comparison group vs. Program group, three headline metrics, Irbid.

2. Executive Summary

The Wellbeing Pathway and the BOOKR Class digital English reading program, ran side by side this
year in the same six Irbid schools, evaluated separately using different tools, different partners, and no
coordination between them. Both arrived at the same conclusion: Irbid's six pilot schools produced
the strongest results in the entire pilot. Wellbeing jumped, student life satisfaction rose sharply for the
program group, while a similar group without the program saw satisfaction fall over the same months,
and English scores followed the same pattern, rising more than twice as fast for the program group as
for the control group without it. The gains were not limited to average scores: across every wellbeing
measure tracked, fewer students ended the program in the “high-risk” category, the group flagged as

needing extra psychosocial support.

Both results trace back to the same underlying cause. Engaged school leaders, consistent counsellors,
and active classroom delivery explain why Irbid's schools moved forward on both fronts together, a
pattern documented independently in each evaluation's own field observations. For a donor or
partner institution, that is the headline: this was not two lucky outcomes in the same postcode. It was

one strong delivery environment producing returns in two outcome domains simultaneously.

This report puts numbers analysed at the governorate-cohort level using the shared six-school sample
as the unit of comparison, Irbid recorded a Difference-in-Difference (DiD), a statistical method that
isolates a program's likely effect by comparing how much the program group changed against how
much a similar non-program group changed over the same period, of +7.25 percentage points on
Overall Life Satisfaction, the strongest well-being result of any governorate in the pilot, and a DiD of
+1.56 points on English reading proficiency, one of the two strongest reading results of any
governorate. Because the two programs use distinct administrative student-ID systems that cannot yet

be merged at the individual-record level, this is a validated cohort-level association rather than a
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student-matched causal estimate, a distinction this report treats transparently throughout, including a

dedicated section on exactly what the evidence can and cannot support.

The Irbid evidence shows these programs are not simply two good things that happened to occur in
the same place. They moved together because they were fed by the same underlying condition: strong,
engaged school delivery. A school with a present, well-trained counsellor and teachers. That is, in
effect, a shared-infrastructure return: one investment in school leadership and delivery quality

producing measurable gains on two separate outcome ledgers.

3. Confirming the Parallel Trajectory

Before any statistics, consider this: the wellbeing evaluation and the English proficiency evaluation were
run using different survey instruments, worked from different student ID systems, and were analysed
separately. Neither evaluation was designed to look for agreement with the other, and neither team

knew what the other had found until both reports were compared afterward.

Yet when each evaluation independently ranked the pilot's four governorates from strongest to
weakest result, both rankings pointed to the same place: Irbid, as the greatest improvement in both of
the programs. On the wellbeing side, Irbid was the only one of four governorates to show a clearly
positive, statistically solid result. On the English proficiency side, Irbid was one of the two
strongest-performing governorates, achieving its gain against students who already started with

unusually strong reading scores, which the evaluators described as “a strong educational environment

overall”
Outcome Metric Comparison A Intervention A DiD (Gap)
Overall Life Satisfaction (KINDLE, 0-100 scale) -2.82 +4.43 +7.25pp*F*
T4 Emotional Confidence (composite score) -0.62 +1.56 +2.18
T5 Motivation (composite score) -0.09 +0.87 +0.96
English Score (BOOKR, 0-30 scale) +0.85 +2.41 +1.56

Table |. Baseline-to-endline change by study arm, Irbid Governorate. Wellbeing n = 703 matched students (284 Comparison, 419
Intervention); English n = 515 students (246 Comparison, 269 Treatment).
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Figure 1 & 2. Comparison group vs. Program group, baseline to endline, Irbid. Both outcomes move the same way: down for the
comparison group, up for the program group.

The chart below makes the convergence explicit: it plots the wellbeing result and the English result
side by side for all four governorates in the pilot. Irbid is the only governorate that lands near the top
of both bars at once; everywhere else, a governorate is strong on one measure and weak, or merely

average, on the other.

Irbid Leads on Both Programs at Once
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Figure 3. Well-being result (DiD) and English reading gain, by governorate. Irbid is the only governorate strong on both.
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4. Significantly Fewer Students in Acute

Distress

The single clearest result in the Irbid data is a change in how many individual students needed help.
Across all five wellbeing measures tracked (covering academic anxiety, physical stress, loneliness,
emotional confidence, and motivation), the share of students in the high-risk band fell further, or fell
instead of rising, in the program group compared with the group that did not receive the program. On
two of those five measures, the comparison group's share of high-risk students actually increased over

the same months, while the program group's share fell.
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Figure 4. Change in the share of high-risk students, by theme, Comparison vs. Program group. Bars below zero are improvements.

The program measurably reduced the number of individual children flagged as being in psychological
difficulty. Fewer students in acute distress today plausibly means fewer downstream referrals, fewer
disciplinary interventions, and fewer students disengaging from school altogether, the kind of avoided
cost that rarely shows up in a single-year evaluation window but compounds over a student's

remaining school years. The mechanism connecting that reduction in distress to the reading gains.

5. What Educators on the Ground Saw
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Numbers alone do not explain why Irbid pulled ahead of every other governorate. Field observers
who visited Irbid's schools three separate times during the program describe a specific, consistent
picture: counsellors who went beyond the minimum session plan, school leaders who backed the

program visibly, and students who looked forward to it.

The English evaluation, working entirely independently, described the same environment in its own
words: Irbid's reading gains occurred inside what its evaluators called “a strong educational

environment overall.” Two instruments, describing the same school climate from two different angles.

This delivery quality was not identical across all six schools, and that variation is itself informative for a
funder. The strongest results were concentrated in four schools with consistently high-fidelity delivery,
while two schools with a slower start recorded weaker results on both fronts. This is a further,

independent confirmation that delivery quality, not program content, is the variable driving results.

6. General Findings & The Wellbeing to

Academic Linkage

This section steps back from the individual results to answer the three questions: What, exactly,

converged? Why would it converge? And how much can we trust it? Each is addressed in turn below.

6.1 The Convergence Story, Explained

The interventions were worked on independently: different providers, different instruments, different
student ID systems, no shared analysis plan, and both identified Irbid's six pilot schools as the pilot's
standout result. This happened because the team was measuring the same underlying environment
from two different directions and getting the same answer. This is a materially stronger signal than
either result would be alone: two independent instruments agreeing is far less likely to be coincidence

than one strong result viewed in isolation.

6.2 The Psychological-to-Academic Mechanism

The connection between wellbeing and academic improvement is well understood in education

research, and the Irbid data is consistent with it in three specific, mutually reinforcing ways.

e Cognitive capacity: a calmer mind has more room to think. Reading in a second language is
mentally demanding; a student has to hold new words in mind, work out sentence structure,
and guess at meaning, all at once. A student managing chronic anxiety or stress uses up some

of that same mental “working space” just coping, leaving less available for the reading task
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itself. Irbid's sharp fall in high-risk anxiety and stress flags is consistent with more students

having that capacity freed up.

e Sustained stamina: a confident student keeps going instead of giving up. Digital reading
programs only work if students persist through the hard parts. Students who used the reading
app most actively made the largest score gains; nearly 60% more of them improved compared
with the comparison group. Rising emotional confidence is exactly the capacity that determines

whether a student treats a difficult passage as an obstacle to push through or a reason to stop.

e Test-day motivation: a motivated student shows up differently to any assessment,
completing more items, staying focused longer, and pushing through uncertainty instead of
disengaging early. Irbid's motivation scores rose in the program group, which plausibly adds to,

though does not replace, genuine skill gain as the primary explanation for the reading result.

More Engagement, More Improvement
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Figure 5. English reading score gain by engagement level. The more a student used the program, the more their score improved,
direct evidence for the stamina and persistence pathway above.

Put together, the wellbeing program built the psychological conditions- calm, confidence, motivation,

that let more students take full advantage of the English program.

6.3 Methodological Transparency: The Dual Administrative ID
System

In the interest of giving an accurate picture, this subsection addresses the data limitation directly and
constructively: the wellbeing program tracked 703 students, and the English program tracked 515.
These are not the same number because the two programs were commissioned and administered as

independent workstreams, each issuing its own student enrolment identifiers, with no crosswalk table
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ever built linking the two ID sets. As a direct consequence, individual-level, row-by-row merging of the

two datasets is not possible with the data as provided.

Rather than force an artificial match between the two systems, which can quietly introduce error, this
report keeps them as two independently verified data sources, compared honestly at the level of the
shared six-school cohort rather than stitched together at the individual-student level. That is a more
conservative approach than many evaluations attempt, and it means every figure in this report can be

traced back to its own clean, unmodified source.

What this evidence supports: Irbid produced the strongest well-being result and one of the two
strongest English results of any governorate in the pilot, in the same schools, at the same time,
alongside an independently documented pattern of strong school leadership. What it does not yet
support: a claim that the result would automatically repeat elsewhere without the same quality of

school leadership Irbid happened to have

1. Strategic Recommendations for Future
Adoption

The evidence presented in the previous sections leads to one structural conclusion: wellbeing and
English academic proficiency programming reinforce each other because they draw on the same
underlying delivery infrastructure. The recommendations below translate that conclusion into a

concrete roadmap for replication and scale-up.
Recommendation I: Adopt a single, integrated delivery model

Future implementations should design Wellbeing and English proficiency programming as one
coordinated initiative from the outset, with shared school selection, shared onboarding, shared
quality-of-delivery standards for counsellors and teachers alike, rather than as two programs that

happen to be co-located.
Recommendation 2: Invest directly in school leadership and delivery fidelity

Because school-level leadership engagement and counsellor/teacher fidelity, not program content, was
the variable most closely associated with Irbid's outperformance, future funding should include a
dedicated leadership-engagement and fidelity-monitoring component (structured observation visits,
leadership coaching, staff retention support) rather than treating delivery quality as a given once

curriculum materials are distributed.
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Recommendation 3: Build a shared student ID system before scale-up

The single highest-leverage data investment available to future phases is a student identifier used for
both of the projects. This would allow a future evaluation to move from the cohort-level association
demonstrated here to an individually-matched analysis capable of directly testing whether a given
student's wellbeing improvement predicts their academic gain, the strongest form of evidence a future

funding decision could rest on.

3. Conclusions

Two evaluations that were never meant to talk to each other ended up telling the same story: the six
Irbid schools that most engaged their counsellors and leadership produced the pilot's best wellbeing
results and among its best English proficiency improvement results, at the same time. It points directly
at what should happen next: treat Wellbeing and Academic proficiency not as two separate programs
that happen to share a building, but as one integrated investment that succeeds or fails together.

Invest more in teacher and counsellor capacity, not just curriculum. The two schools that
started more slowly recorded weaker results on both wellbeing and English measures, while the four
schools with consistently high-fidelity delivery produced the pilot's strongest gains on both fronts. This
is direct evidence that the skill and consistency of the adults delivering a programme, not the materials
they are handed, is what converts a pilot into a result. An ongoing professional development, coaching,
and retention support for the counsellors and teachers who deliver it, treating their capacity as core

infrastructure rather than a one-time training expense.

Plan for a multi-year runway, not a single-term pilot. This pilot ran for four months, February
to May 2026, a window short enough that some of the report's own results show signs of not yet
having fully stabilised: raw anxiety and stress scores in the programme group moved in a less
favourable direction over this period even as the high-risk share on those same themes fell, a pattern
consistent with benefits that are still consolidating rather than complete. Psychosocial change of the
kind this programme targets, and the academic gains that plausibly follow from it, typically deepen
over multiple terms rather than one. A future investment structured as a multi-year commitment,
rather than a single-term pilot renewed year to year, would give the time to fully translate wellbeing

gains into academic ones.
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