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The aim of this study is to investigate whether the online library used in English classes
has a significant impact on the reading skills of 6th-grade middle school students. The
study evaluates the effect of independent variables such as the number of books read
and the amount of reading time in minutes. A total of 78 sixth-grade students
participated in the study. The research is designed as a one-group experimental model,
including a pre-test and a post-test. During the study, the students were assigned books
and end-of-book exercises at regular intervals through the Bookr Class platform,
considering their proficiency levels. The data collected throughout the research process
will be analysed using a quantitative research method. The number of books read by
students, their total reading time, and their scores from reading comprehension tests
(pretest and posttest) will be evaluated all together. Is the digital reading platform
effective in improving students' reading skills? The findings of the study will provide
valuable insights into how effective online libraries are in enhancing students' English

reading skills.
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1 INTRODUCTION

This study examines the role and effect of Bookr Class platform, which is preferred as
an online resource in foreign language education, in developing reading skills. 76 6th
grade students were included in the study. The research consists of a one-group
experimental design with pre-test and post-test and includes the reading experiences of
these students. During this process, students were assigned books and end-of-book
exercises at regular intervals through the Bookr Class platform, taking into account their
own levels. The research evaluates the effect of independent variables such as the
number of books read and the minute-based reading time on English reading skills. The
data obtained during the research process will be analysed by quantitative research
method and the pre-test and post-test results will be compared. It will be decided
whether the reading platform in question has a significant effect on improving students'
reading skills. The findings of the study will make significant contributions to the
literature on the extent to which online libraries or platforms are effective in improving

students' English reading skills.
1.1 Problem

The advances in today's world of technology are rapidly showing their effects in the
world of education. Classical learning environments are enriched and developed
through smart boards in our schools, tablets and laptops in our homes. Online libraries
or smart applications can be given as examples of these developments. The effect of
these tools used in education on students' reading skills is not known. In this study, it
will be investigated to what extent the online library application called Bookr Class is

effective on reading comprehension.
1.2 Objective

The purpose of this study is to find out whether the online library used in English
language class has a statistically positive and significant effect on the reading skills of
6th grade students. Does the inclusion of internet-based online libraries in the education

system, rather than the traditional method, lead to an improvement in students' reading

skills?

1.3 Importance



As mentioned before, learning environments are becoming more and more technology-
based. With the implementation of the Fatih Project, there is a smart board with internet
connection in almost every classroom today. Environments without technology are
incomplete in some aspects. On the other hand, the effect of these technological
products that are used, purchased and time spent is wondered by decision makers,
educators and parents of students. In this framework, this research will provide
important information to the literature on why these digital reading platforms play a role

in English reading comprehension or foreign language acquisition.
1.4 Assumptions

It is assumed that the 6th grade students in the sample read the books on the Bookr
Class platform personally, that their reading time consists of the time spent actively
reading at the beginning of the application, and that they answer the activities at the end

of the book in the light of the information they have acquired to the extent expected.

During the research process, it is assumed that some side factors are at a minimum

level. These are

e The students receive 8 hours of English language instruction per week and do

not attend any supportive courses related to reading comprehension.

e At the beginning of the research, it is known that the general English level of the
students is at CEFR A1 level.

e [tis accepted that the students did not use different reading applications other
than the Bookr Class platform.

e [t is accepted that the difficulty levels of the questions in the pre-test and post-
test are equal and that the reliability and validity of these tests are provided to

measure reading skills.

1.5 Limitations



The research was conducted with 78 6th grade students in a limited period of time. A
reading comprehension test at the beginning of the semester will be accepted as a pre-
test and the post-test was carried out on 20.06.2025. In the research, only Bookr Class
application was used as an online library and no other additional materials or

applications were included in the process .
1.6 Definitions

In this section, in order to increase clarity, the meaning of a number of terms and
expressions that will be frequently referred to in the research process and the situations

to which these expressions refer are emphasised.
a. Bookr Class

The Bookr Class platform is an online library that is becoming increasingly popular in
primary and secondary schools where English is the foreign language. Here, short
reading passages at levels 1-9 are visualised and presented. These reading passages,
which are enriched with audio and visuals and made entertaining, progress in full
compliance with the language levels determined by the Common European Framework
of Reference for Languages (CEFR). Levels 1-2 for CEFR preAl, Level 3 for CEFR
Al, Levels 4-5-6 for CEFR A2, Level 7 for CEFR B1, Level 8 for CEFR B2, Level 9
for CEFR B2+. The application contains more than 1000 books, more than 4000 flash
cards and more than 5000 games to help students develop their language skills

(BOOKR Kids, n.d.).
b. Online Library

An online library is a type of library in which stories, reading passages, short stories are
presented to users with visuals and voice-overs, and users reinforce these contents with
various games and activities. These libraries can be accessed via smartphones, tablets,
computers and the internet and often require monthly or annual paid subscriptions for

their use.

c¢. Reading Skills



Reading comprehension is a processing skill that requires various cognitive behaviours
and competencies. It is the definition given to the ability to comprehend, synthesise and
make inferences from the written text in question. Here, there are a number of important
factors such as readiness level, vocabulary and concept knowledge, predisposition to

language.
d. Pre Test - Post Test

At the beginning of the academic year, a reading comprehension test that was
previously applied and available in the system was accepted as a pre-test. This test was
scored over 100 points and recorded in JASP software. In the pre-test, 10 multiple-
choice test questions of 50 points, 5 true-false questions of 20 points, 5 matching
questions of 20 points, 5 grouping questions of 10 points were asked and 25 minutes
were given. The reading passage in this test consists of 486 words and is a level 7
reading passage corresponding to CEFR B1 level. On 20.06.2025, a parallel test at the

same level was determined and the post-test was carried out.
1.7 Research Question and Hypotheses
The starting point of this research was the following question:

"Can reading time and the number of books completed on the Bookr Class platform lead
to a significant effect or improvement on students' English reading comprehension

skills?
In the light of this research question, Hyand H,hypotheses were formed as follows:

e Hjhypothesis: "Reading time and number of books read do not create a

significant change on students' reading comprehension skills."

e Hhypothesis: "Reading time and the number of books read make a significant

difference on students' reading comprehension skills."

2 LITERATURE



In this section, the impact of frequently used technology-based learning environments
on education and training and digital learning tools that play an important role in
foreign language acquisition are discussed. In addition to printed resources, internet-
based online platforms also take their place as auxiliary resources in education and their
number is increasing gradually. Various views on whether technology-based tools
included in learning environments affect students' academic performance or whether

some digital platforms improve reading skills are frequently found in the literature.

2.1 The Importance of Technology Supported Learning Environments in

Education

In Turkey, there is an increase in the duration of internet use and the number of internet-
based devices used by children every year. According to the 2024 survey conducted by
the Turkish Statistical Institute (TurkStat), internet use among children increased from
82.7% in 2021 to 91.3% in 2024. Of the children who use the Internet, 97.4% declared
that they use the Internet regularly; in 2021, this rate was recorded as 98.6%.

If we look at another finding of the TUIK (2024) research, the proportion of children
who declared that at least one of the products such as computer (desktop/laptop/tablet),
mobile phone/smartphone, smart watch and game console was recorded as 63.8% in

2024.

When the research graph in Figure 1 is analysed, it is seen that the most preferred
activity among children is watching videos on the internet with 83.9% and the least

preferred activity is sending/receiving e-mails with 13.2%. Accessing the Internet for
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homework, learning or participating in online courses is the second most preferred

activity with 75.0%.

Figure 1
Internet Usage Purposes of Children Who Regularly Use the Internet
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Source: Turkish Statistical Institute.(2024). Research on the use of information technologies in children,
2024. TUIK. https://data.tuik.gov.tr/Bulten/Index?p=Cocuklarda-Bilisim-Teknolojileri-Kullanim-
Arastirmasi-2024-53638

When we look at the current TurkStat data, the fact that the internet usage rate has
increased to 91.3% shows that the use of internet-based learning tools in education has
also increased. In addition, the fact that the use of the internet for homework, learning
and participating in online courses has reached 75% shows us that students are moving
away from traditional methods. Instead of going to libraries to do research or going to
various study centres to take face-to-face courses, students can now carry out their own

learning processes on their own by using the Internet.

Technology-supported learning tools not only improve the quality of education, but also
develop students' skills, increase their motivation and effectively improve their

knowledge (Akram et al., 2022).

In the age of artificial intelligence, it is inevitable that technology will cover an
increasingly larger area in our educational life, and it is an undeniable fact that the role

of technology in education has reached significant dimensions. Traditional teaching



tools and methods are now being replaced by more accessible, effective and practical

technologies for learners and teachers.

Since the Internet is now available in all kinds of open areas such as parks, recreation
areas, forest areas or in all kinds of closed areas such as homes, schools, shopping
centres, learners can access these digital platforms and learning tools in line with their
own levels and needs and can perform full-time learning. According to the research,
when digital tools are included in the learning process as an uninterrupted part, students

will be more actively involved in learning environments (Gupta & Goel, 2024).

It is often stated that literacy skills have improved with the inclusion of technology in
education. Especially with platforms or digital applications that increase accessibility
and participation, this situation reveals more positive results. According to Frost (2022),
audiobooks are becoming increasingly popular among readers and second language
learners as they activate the same cognitive pathways as traditional reading and at the
same time increase fluency, vocabulary and comprehension. In addition, Frost (2022)
states that technologies such as augmented reality make the reading experience more

engaging and interactive, resulting in more avid readers.

Due to the economic difficulties in today's world, second language learners have some
difficulties in accessing books in the language they have learnt. While students can buy
a certain number of foreign books because they do not have economic freedom, they
can access more books by paying more reasonable subscription fees to online libraries.
On the other hand, according to the researches, it is emphasised that students are bored
of reading traditional printed books for long periods of time. As a generation that reads
fewer and fewer books is emerging, can we increase these students' interest in books

again with the help of more interactive technology-supported online libraries?
2.2 Use of Technology in Foreign Language Education

Internet-based tools or platforms such as online libraries are an important motivator for
students' reading comprehension, interpretation and evaluation skills, especially in
primary education. Students prefer digital books more than traditional printed books.
This is because these platforms offer options such as voiceovers, interactive stories and

various vocabulary/memory activities. These platforms are also more economically



efficient and budget-friendly. Hundreds of books can be read with a low subscription

fee.

According to Pourhosein Gilakjani (2017), with technology, students can apply a more
individual education programme in line with their needs and learn more by going
beyond the learning objectives. Thanks to the ever-developing technology, students'
motivation towards foreign language increases and teachers have more resources while

teaching foreign languages.

According to Liu et al. (2024), teachers play the most important role in students'
language and literacy development. Teachers need to know which digital resources to
use in which subjects and take into account the language and skill levels of students.
While there are various resources, online applications or libraries available to develop
vocabulary, pronunciation, alphabet or different types of knowledge such as writing and
narrative knowledge in children, it is very important that the teacher in question has the

knowledge and experience to choose the most appropriate platform for his/her students.

Preschool or primary school students who use platforms with lots of visuals, voice-
overs, games and activities as auxiliary resources learn letters and sounds in a foreign
language more quickly. This takes these early learners one step further in reading and

writing skills.

Phonics and vocabulary knowledge increase in parallel with the frequency of use of the
platforms. The vocabulary of students who use these platforms intensively develops and
the difficulties they experience in the pronunciation of these words disappear after a
certain period of time. Especially the applications where the stories are voiced by
someone else or the platforms where there are speech segments taken from real life are
very effective in increasing reading comprehension and vocabulary knowledge in a
foreign language. Such platforms make visible contributions to both students'

comprehension of what they read and their ability to transfer it to their peers.

There are various differences between reading books in digital environments and
reading traditional printed books. In a study conducted by Park and Lee (2021) among
Korean primary school students, it was observed that students who read books on
tablets had an improvement in simple comprehension (literal, straightforward

understanding), while students who read traditional printed books made a different

10



progress in terms of inferential and grammatical comprehension. With this research, it
can be concluded that book reading environments affect different aspects of
comprehension skills differently. Park and Lee (2021) concluded that classic printed
texts may be more suitable for more in-depth reading tasks, while digital texts may

facilitate more surface reading.

3 METHOD

In this section, some important information about the research method, the selected
sample, the data collection technique and the types of analyses to be performed will be

presented.

3.1 Research Model

This study, which we conducted to see the effect of online libraries on English Reading
Skills, consists of a single group and was conducted using a pretest and posttest
experimental design. Students' English reading skills were measured twice in total
through parallel tests. The scores of the students from the tests, the number of books
they have read and their minute-based book reading times are shown in the

APPENDICES section.

3.2 Population and Sample

The sample of the study consists of 78 male students at the 6th grade level. The
students' English CEFR levels are A1-A2 and they receive 8 hours of English education
per week at their schools. The students in the sample read the English stories assigned

by their English teachers at regular intervals through the Bookr Class platform.
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3.3 Data Collection Technique and Instrument

Statistical data showing the number of books read by students through the Bookr Class
platform and their reading times are obtained in Microsoft Excel format through the
platform. In addition, as mentioned before, 2 test grades through pre-test and post-test
measuring students' reading skills are presented as primary data sources. Secondary data

sources were not utilised in the conduct of this research.

3.4 Data Analysis

The data related to the variables subject to the research were analysed using JASP

software;

e Paired Samples t-test by comparing the pre-test and post-test scores of the
students

e Multiple regression analysis to understand the extent to which independent
variables such as reading time and number of books read explain reading skill

SCOres
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4 RESULTS

In our research to examine the effect of online libraries such as Bookr Class on students'
reading comprehension, our sample size consists of 78 students. We have the pre-test
and post-test scores of the students regarding reading comprehension and the number of
books and minute-based book durations that these students read on the Bookr Class
platform. In this section, the findings obtained in the research will be evaluated under

two separate headings.
4.1 Comparison of Pre-Test and Post-Test Results

Table 1 shows an 11-point increase in the mean scores of the students in the reading
comprehension exams. The mean pretest score was 53.231 and the mean posttest score

was 64.821.

Table 1

Descriptive Statistics of Pre-Test - Post-Test Scores

N Mean SD SE Coefficient of variation
Pretest 78 53.231 17.552 1.987 0.330
Finaltest 78 64.821 18.169 2.057 0.280

In order to understand whether there is a significant increase in the reading
comprehension test scores of students who read books through Bookr Class, let us
evaluate the results of the Paired Samples t-Test in Table 2.

Table 2

Pre-Test - Post-Test Paired Samples T-Test

Measure 1 Measure 2 T Df P Cohen'sd SE Cohen'sd

Pretest Finaltest -5.282 77 <.001 -0.598 0.133

The fact that the p value in the Paired Samples t-Test table is less than 001 indicates that
the increase observed in these two tests is statistically significant and that this difference
does not occur randomly. The negative t-value also shows us that the Post-Test mean is

greater than the Pre-Test mean.
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According to Cohen (1988), d values obtained in the measurements are accepted as
small effect size if 0.2, medium effect size if 0.5, and large effect size if 0.8. The
Cohen's d value of -0.598 shown in the table shows us that the difference between these
two tests is a difference that can be noticed with the naked eye. The difference here is

neither very small nor very large, but in theory and practice this difference is important.
4. 2 The Effect of Reading Time and Number of Books Read on Test Scores

Multiple Linear Regression analysis was conducted to examine to what extent the
number and duration of books read by the students affected their test scores. However,
prior to this analysis, some prerequisites were first analysed to ensure the validity and

reliability of multiple regression analysis as accepted in the literature.

4.2.1 Regression Analysis Prerequisites

e Normality of the Dependent Variable:

As can be seen in Figure 2, the dependent variable, which is determined as the
difference between the students' pre-test and post-test scores, shows a distribution close

to normal. (Skewness: 0.496, Kurtosis: 0.471)

Figure 2
Dependent Variable Normality Graph
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e Multicollinearity:

VIF (books):6.838  VIF(minutes): 6.838
Since VIF values are below 10, it can be said that there is no multicollinearity between

independent variables.

e Independence of Residuals:

Durbin-Watson Test: 2.127
Since this value obtained as a result of the analysis is less than 2.5, there is no

significant dependence between the residuals (errors).

e Normality of Residuals
Figure 3 shows that the standardised residuals are distributed close to normal.

Figure 3
Normality Plots of Standardised Residuals
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e Homogeneity of Variance (Homoscedasticity):

As can be seen in Figure 4, the errors are randomly distributed. This shows that the

errors are scattered over all levels of the predicted values and this condition is accepted.

Figure 4
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4.2.2 Regression Analysis Results

Regression Analysis The results of Adjusted R? : -0.013 and p: 0.601 results show that
the hypothesis Hyis accepted. It shows that the independent variables (number of books
and reading times) in our multiple regression model do not have a statistically
significant effect on TotalDifference (pretest-posttest difference). The variables books
(number of books read) and minutes (duration of books read in minutes) do not explain

the differences in students' scores well.

Table 3

Regression Analysis

Model Summary - TotalDifference

Adjusted R?

2

Model R R R RMSE Change dfl df2 p
M 0.000 0.000 0.000 19.502 0.000 0 74

M 0.119 0.014 -0.013 19.631 0.014 2 72 0.601

Note. M includes books, minutes
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Unstandardised results (books -0.029, minutes 0.012) and p-values (books 0.806 and
minutes 0.548) of books and minutes variables in Table 4 Coefficients (Variable

Coefficients) table show that these independent variables do not make the model better.

Table 4

Regression Analysis Coefficients Table

Model Unstandardised Standard Error  Standardised T p

M (Intercept) 11.947 2.252 5.305 <.001

M (Intercept) 8.029 4.862 1.651 0.103
Books -0.029 0.120 -0.075 -0.246 0.806
minutes 0.012 0.020 0.185 0.603 0.548
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5 CONCLUSION, DISCUSSION AND RECOMMENDATIONS

In order to examine the role and effect of Bookr Class platform, which is preferred as an
online resource in foreign language education, in developing reading skills, Paired
Samples t-test and Multiple Regression analyses were conducted on Jasp application.
The results of these analyses are presented in the conclusion, discussion and

recommendations section.
5.1 Conclusion

This study aims to examine the effect of Bookr Class online reading platform on
English reading skills. The research was conducted at the 6th grade level of
Istanbul/Cekmekdy Imam Hatip High School.

For the purpose of the study, 78 students were included in the pre-test and post-test
applications and the results of these two tests were analysed by Paired Samples t-Test.
According to the results of this t-Test, there was a statistically significant increase
between the pre-test and post-test scores with the use of the Bookr Class platform (p <
.001). It can be said that students will have less difficulty in reading an English text or
will comprehend the text more easily and quickly if Bookr Class platform is used

regularly.

However, according to the Multiple Regression Analysis, it is seen that the number of
books read by the students in question and the duration of reading do not coincide with
the scores of the students in these tests. The hypothesis Hywas accepted, meaning that
these two independent variables had no statistically significant effect on the increase in

test scores (Adjusted R*=-0.013, p =0.601).
5.2 Discussion

As in every research, the findings obtained in this study show some similarities and

differences with other precedents in the literature.

In the Literature section of the study, Park and Lee (2021) and Frost (2022)'s ideas that
digital auxiliary resources/platforms improve reading comprehension skills were
included. Park and Lee (2021) stated that students who read books on tablets showed an
improvement especially at the literal level (word-for-word/literal comprehension).

Similarly, Frost (2022) emphasised that audio and interactive books increase fluency,
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vocabulary and comprehension skills and activate the same cognitive pathways as in
traditional reading methods. When we compare the pre-test and post-test scores of the
students in this study, the fact that the post-test scores increased with the use of the

platform in the process reveals a similar positive effect in the literature.

However, Al-Seghayer (2024) concluded that printed texts are more effective at all
levels of comprehension (literal, inferential and evaluative) compared to digital texts.
Moreover, it was stated that the interactive features in these online platforms can

sometimes tire or distract students and sometimes cause cognitive overload.

In this study, on the other hand, an increasing positive effect was observed with the
regular use of the Bookr Class platform in the process. This difference may be due to
the fact that the Bookr Class platform is designed especially for language learners, there
are books suitable for all levels, and the interactive features are structured to support

learning.

The most important noteworthy aspect of the study is that hypothesis Hywas accepted,
that is, variables such as the number of books and reading time did not have a
significant effect on the development of reading skills. This result brings to the forefront
the idea that the use of online libraries in the process of language acquisition and the
development of reading skills may be closely linked not only to the amount of use, but
also to the students' previous experiences, their knowledge, their level of readiness, and

how they use the platform.

Liu et al. (2024), who investigated the role of online platforms in language and literacy
development, think that besides the digital literacy and skill levels of the instructors, the
language levels of the students are also important in this process. In line with the scope
and purpose of the research, in order to obtain maximum benefit from the Bookr Class

platform, the platform training of instructors is also of great importance.

As Pourhosein Gilakjani (2017) states, thanks to the developing technology, students
can receive education in line with their needs and levels and learn more beyond the
goals. In this study, it was seen that Bookr Class platform can be an effective tool in
improving students' English reading skills thanks to some innovative features it

provides.

5.3 Recommendations
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In the light of the results obtained from this study, some recommendations can be made

for Bookr Class and similar online reading platforms to be more useful and beneficial:

1.

Conducting Qualitative Studies: The results of the study showed that
numerical variables such as the number of books and reading time are not
important factors in improving reading comprehension skills on their own.
Therefore, in future studies, it may be more useful to conduct studies on some
qualitative elements such as the way users use the platform, their level of

readiness, educational background, motivation, and content preferences.

Informing and Training the Trainer: It is important to train trainers on the
effective use of digital platforms such as Bookr Class. As stated by Liu et al.
(2024), instructors' knowledge and skills regarding the use of digital tools and
students' readiness levels are among the points to be considered. Therefore,
information meetings, seminars and orientation activities should be organised

for instructors.

Blended Learning Approach: As Al-Seghayer (2024) states in his study,
printed and non-printed/digital texts may have different results at different levels
of comprehension. Instead of conducting a comprehensive study on this issue
and reaching a conclusion by having students read books only through digital
libraries, different results can be achieved with a blended learning approach by
including printed/traditional resources in the process. Digital resources may be
more distracting or impractical for some students. Printed resources may yield
more positive outcomes at some levels of comprehension, such as literal
comprehension. For this reason, it is recommended to adopt blended learning
approaches in which print and digital resources are used together, rather than

relying only on digital platforms.

Data Collection/Research Duration: This study, which was conducted to

measure the efficiency of the Bookr Class platform, was conducted in a limited
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time period. For this reason, the significant effect of independent variables may
not have been detected. In future studies, it may be useful to conduct a more
detailed study in a longer period and by including qualitative analysis techniques

in the process.

Research in Different Age Groups and Language Levels: As stated in the
limitations section at the beginning of the study, the sample of this research
consists of 78 6th grade students. In order to examine the impact of the platform
in a wider range, it may be appropriate to include students from different age

groups and different language levels in the study.

Parent Education/Information: Students who access the platform with their
personal devices at home may experience some problems. For this reason, it is
recommended to raise awareness of parents in some special cases such as
guiding students, encouraging the platform when necessary, and solving

device/internet-related problems that may be experienced.

Increasing Data Reliability: The data obtained from the Bookr Class platform
regarding the number of students reading books or the duration of reading books
may be misleading due to some student-related situations. When students start
reading a book on the platform, if they leave the book open for a long time for
any reason and do not finish it, their reading time will be prolonged, or if
students do not actually read the books and quickly skip the pages, both the book
reading time will be low and the relevant data will be misleading in order to
show that they read more books due to the insistence of their teachers or parents.
In order to increase the reliability of the data here, a certain amount of time can
be given to each opened book to finish it, or some reading comprehension
questions can be added at the end of each book in order to understand that the
student has actually read the book, and the chance to finish that book without

completing these questions may not be given.

In conclusion, online reading platforms such as Bookr Class can contribute to students'

language development when used correctly and effectively. However, in order to

increase the effectiveness of these platforms, continuous evaluation, development and

research studies should be carried out. Today, when technology is developing rapidly, it
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is important that digital tools in the field of education are constantly updated and

improved in parallel with these developments.
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Annex 4. Bookr Class Platform Screenshots
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